=]
[
<
S
o
(Vo)
~a)
>
(Vo)
[ ]
c
=
=
=]
kLl
-
S
S
=
(<P)
=
[ ]

Unit 1






\/\ —— v
g T Q % N o

>< ""_';_ ﬁ\') eQdeEI

< =

=

2 ftmno®

Unit 1

Teacher Guide

Skills Strand
GRADE1

Core Knowledge Language Arts®
New York Edition

L

CoreKnowledge



Creative Commons Licensing

This work is licensed under a Creative Commons Attribution-
NonCommercial-ShareAlike 3.0 Unported License.

@0cle

You are free:
to Share — to copy, distribute and transmit the work
to Remix — to adapt the work

Under the following conditions:
Attribution — You must attribute the work in the
following manner:

This work is based on an original work of the Core
Knowledge® Foundation made available through
licensing under a Creative Commons Attribution-
NonCommercial-ShareAlike 3.0 Unported License. This
does not in any way imply that the Core Knowledge
Foundation endorses this work.

Noncommercial — You may not use this work for
commercial purposes.

Share Alike — If you alter, transform, or build upon this
work, you may distribute the resulting work only under
the same or similar license to this one.

With the understanding that:
For any reuse or distribution, you must make clear to
others the license terms of this work. The best way to
do this is with a link to this web page:

http://creativecommons.org/licenses/by-nc-sa/3.0/

Copyright © 2013 Core Knowledge Foundation
www.coreknowledge.org

All Rights Reserved.

Core Knowledge Language Arts, Listening & Learning,
and Tell It Again! are trademarks of the Core Knowledge
Foundation.

Trademarks and trade names are shown in this book strictly
for illustrative and educational purposes and are the property
of their respective owners. References herein should not

be regarded as affecting the validity of said trademarks and
trade names.



Table of Contents

Unit 1

Teacher Guide
AlignmentChartforUnit T . .. ... .. . v
Introductionto Unit T ... ... . 1
Back-to-SchoolWeek . . . ... ... .. . . 12
Lesson 1: Sounds /p/, /k/, /a/, /n/, /a/ Spelled ‘p—'P, —'C, 'g—'G, 'n"—'N,'a—A" . ................. 15
Lesson 2: Sounds /i/, /o/, /t/, /d/ Spelled I'—T, '0—'0, t*—'T,"d—"D" . ....... ... ... 22
Lesson 3: Tricky Words: g, /; Grammar: Nouns. . . . ... ..ot 29
Lesson 4: Sounds /m/, /f/, v/ Spelled ‘m—'M’, f—F,vV—"\' . . . ... 35
Lesson 5: Sounds /s/, /z/, /h/ Spelled ‘s—'S’, 'Z—'Z, 'N"—'H’; Tricky Words: no, so,of . . . .. ............... 42
ASSESSMENT. . . . . . ... 50
LeSSON 6: ASS S Mt . . . . o et 57
LesSON 7: ASSeSSIMENt . . . . . .o e 60
Lessons 8—10: Assessment. . . .. oot 67
Lesson 11: Sister Sounds /s/ and /z/, /f/ and /v/; Tricky Words:is, fo . . . .. .. ..o 78
Lesson 12: Sounds /b/, /I/, /t/ Spelled ‘b'—"B, I—'L,'r—'R" . . ... oo 84
Lesson 13: Sounds /w/, /e/, /u/ Spelled ‘w'—'W’, 'e'—'E, 'u'—'U’; Tricky Words: all, some .. ............... 91
Lesson 14: Grammar: Nouns; Tricky Words: from,word . . . .. .. ... . . i 98
Lesson 15: Sounds /j/, /y/ Spelled j—J, 'y—"Y’; Tricky Words: are, have,were . . . . .. ................. 103
Lesson 16: Sounds /x/, /k/ Spelled ‘x'—'X, 'k—'K’; Tricky Words:one,once . . . ... ................... M
Lesson 17: Sounds /ch/, /sh/ Spelled ‘ch, ‘sh’; Grammar: Nouns; Tricky Words: do, two.. . . . .. .............. 18
Lesson 18: Sister Sounds /th/and /th/ . . . .. .. oo 126
Lesson 19: Tricky Words: the, who. . . . . .. .o oo 134
Lesson 20: Tricky Words: said, says; Sounds /ng/, /qu/ Spelled'ng’,‘qu’. . . . ... ... 140
Lesson 21: Vowel Sound Review. . . . . ..ot 150
Lesson 22: Vowel and Consonant Sound Review; Grammar:Nouns. . . . ... ... v 156
Lesson 23: Sounds /k/, /b/, /d/, /f/, /g/, /\/, /m/, /s/ Spelled ‘ck’, ‘bb’, ‘dd’, ‘ff, ‘gg’, ‘Il’, 'mm’,‘ss". . ... ... ... 162

Lesson 24: Sounds /k/, /n/, /p/, /v/, 1/, [z/ Spelled ‘cc’, ‘n’, pp’, ‘rr’, ‘tt), ‘22,
The Sound /k/ Spelled ‘c;, ‘ck’, K, 'ec’ . . oo 168



Lesson 25: Review Sister Sounds /s/ and /z/; Tricky Words: was, when,why . . . ... ... ... ... ... . ... 172

Lesson 26: Grammar: NOUNS . . . . . ... ot 179
Lesson 27: Question Mark; Tricky Words: where, which, what . .. .. ...... ... .. . . . . . ... 184
LesSOn 28: ReVieW . . . . .o 189
Lesson 29: Quotation Marks; Tricky Words: here, there. . . ... ... ..o 193
LessOn 30: ReVieW . . . . oo 200
LessOn 3T ReVieW . . . .o 205
LesSON 32: ReVieW . . . . o 209
PausingPoint . . . ... ... .. .. .. 213
ApPENdiCeS. . . . ... e 4
TeacherResOUrCeS . . . . . ... ... e 271

Workbook AnswerKey . . . ... ... . 275



spJiom a|qe||As

-9|Buis uayods ul (sewsuoyd) (s)ieop

\; \, \» \» \¢ \, \; \, \» \ \; \, \» \» \¢ \, \, \ \¢ \, \, SPUNOS [BUl} PUB ‘|OMOA [elpaW YD
‘leriul @dunouolid pue a1ejos|

‘spiom a|qe||As-a|buls uayods ul (sewauoyd) SPUNOS [BUl) PUB ‘[OMOA [elpaW ‘[enjul 8@dunouoid pue 91ejos| | 9g'L4d dlS
Spunos ay}

Buipus|q AQ SpPUNOS JUBUOSUOD (s)ieod

\» \» \¢ \, \, \ \, \» \» \, \, \» \» \¢ \, \, \, \ \; \, pue [9MOA SNOLIBA UJM SPIOM vYIDID
a|ge|lAs ajbuis aonpoud AjlelO

'spud|q Jueuosuod Buipnjoul ‘(sewsauoyd) spunos Buipus|q Aq spiom 8|ge|iAs-a|buls aonpoud AjlesO | qg'L4d dlS
(uonenyound

Buipus ‘uoneziieyded piom is.iy (s)ieon

\¢ B°9) 90UBUSS B JO SaIN}es) vDID
Buiysinbunsip sy aziuboosy

‘(uonreniound Buipus ‘uoneziended ‘piom isil “6°8) souslUSS B JO sainies) Buiysinbunsip sy} eziuboosy | eL L4d AlS

‘jund Jo saunjes) diseq pue uolyeziuebio sy} Jo Buipueisiopun alelisuowaq L'144 dls

sydaouo) juld

| @pedy SIS |euoilepunod 10} spiepuels Buipeay

Apuspuadsapul peal 1xa}1
UoI10l} B JO S}OB} JO/PUE ‘s|ielap

8y} Jo Buipuelsispun pue |[eosi (s)ieon

\, \» \¢ \, \ \» \z \, \» \¢ \, [e4oy| Buuinbas ‘Buiylm ul Jo vDID
Allelo ‘(usym ‘asaym ‘Jeym ‘oym
6°8) suonsanb Jamsue pue ysy

"}x81 B Ul S|iejap Ad) Inoge suolsanb Jemsue pue sy L'L1d dls

s|ie}aq pue seap| Aoy

| @peJy) :ainjelall 10} spiepuels Buipeay

uossa]

‘'sjeob (Y IMD) suy ebenbue abpsjmouy| 810D
Buipuodsalilod pue spiepuels 81elS 8100 UOWWO) 8y} usamiag juswubije sajeljsuowap peyo Buimo|oy ay |

L 31un 404 3apy) yuawubiy

L 31uq 404 3apy> Juawubiyy

v

Unit 1 | Alignment Chart

© 2013 Core Knowledge Foundation



Buipuelsispun pue asodind

yum ‘ybne} seouspuodsaliod (s)ieod

\z \» \¢ \z \ \» \ \z \» \ \z punos-J1a)19| 8y} sajelodiooul YIMD
ey} 1xe} 8|qepoosp pesy

‘Buipuelsiepun pue asodind yum 1xal [aAs]-apelb pesy | ey’ L4H dlS

Aouani4
EYETN!
‘asay ‘yoiym ‘Jeym ‘Aym ‘aseym
‘uaym ‘sem ‘sAes ‘pres ‘ey; ‘om}

‘oym ‘op ‘03 ‘@ou0 ‘auo ‘elem (s)ieon

AL LA A AL AAMAANA AR A ‘oney “ase ‘piom ‘woy ‘auios w1
‘Ife ‘s1 ‘4o ‘os ‘ou ‘| ‘e i} yun
:SPIOM
Aol 83um Jo/pue peay

‘spiom pajjeds Apenbau syeldoidde-speld peal pue aziuboosy | BgL4Y ALS

1ybney seouspuodsaliod punos (s)ieon

MM A AL ALLAALLANAANAAA e smoumspion | R
8|ge||As-auo 8jUM Jo/pue peay

"spJom d|ge|jAs-auo pajjeds Apeinbal epodaq | qgL’4d AlS
\C\ A ncv—u n\>>\ A .F\_;-
P < MO, i < Am, “/Buy < Bu,

(uayy) /Gy < W, ‘(um) /4y < ., (s)ieon

\z \, \» \¢ \ ‘/yo/ < Yo, ‘/Us/ < .US, :SPIOM Ul vDID
$90UBpPUOdSaLI00 PUNOS-Ia)9)
Buimoj|o} 8yl 83UM pue peay

‘sydeJbip JUBUOSUOD UOWIWOD J0} S8oUdpUOdsaLI0d punos-Buljjads ayr mouy | eg'L4H dlS

‘spiom Buipoosp ul s||iys sisAjeue piom pue soluoyd |aas|-apelb Aidde pue mouy) e'144 al1s

uoiubooay pJOA\ pue soluoyd

SpJOM 9|ge||AS-8Uo W0} 0} (s)ieod
\z \z \, \ \z \z \, \z \z \, \ \z \z \, \, \ \z \z \, \, \z sawsuoyd pus|q pue juswbag L)' fe)
‘(sswsuoyd) spunos [enpiAlpul Jo 8ousnbas 818|dwod Jisy} 01Ul splom d|ge|As-a|buls uayods uswbas | pg L'4d AlS
¢€| 1€/ 0€ 62 8¢ | Lc | 9¢ Sc Ve €¢ ¢cc _.Nowim_.w_. LL|O9L SE VL ELCLILL G Vv €T |
L 31un 404 1py> yudawubiy
uossa

Unit 1 | Alignment Chart

© 2013 Core Knowledge Foundation

vi



sunou
\ \/ \» \, Jedoid pue uowwod Ayuep)

(s)ieon

Bunum umo VIO
\z \» \z \z Ul pue Ajjelo sunou aAlissassod
pue Y4adoid ‘uowwod asn

"sunou aAIssassod pue ‘Yadoid ‘uowwod asn qL'L1dls

wio} 9seaiamo| pue -ieddn (s)ieo

\z \» \¢ \» \» \ \» ul Aleyeinooe jageyde ayy Jo 1209

slono| 8y} Aowaw WioJy S1IAN VIO

'SJ9119| 9SBOIOMO| pue -1addn e juLd eL’17dls

‘Bupjeads Jo Buium usym abesn pue Jewiweld ysibug pJepuels JO SUOIJUSAUOD 8U} JO PUBLLLIOD dlelisuowad 'L dls

ysijbugz piepuels JO SUOIIUBAUOD

| 9peuy) :spiepuels abenbue]

uoienyis

S pue se} 0} a1eudoidde usym (sheoo

S90UdJUSS 9}9|dW0d SINPOoId VX0

"uoljenyis pue ysey 0} sjeldoidde usym seousiuss 919|dwod 8oNpoid 9'L™1S dls
Aes|o

sBuljeay pue seapl Buissaidxa (s)ieoo

\ \, \, \, \¢ \, \ \ \, \, \, ‘s|lejop UBAS[S) UM SJUBAS pue vYIID
‘sbuiyy ‘seoe|d ‘s|doad aquoseq

‘Alies|o sbuljesy pue seapl Buissaidxe ‘s|ie1op jJueAs|al Yim siuans pue ‘sbuly; ‘seoeid ‘ejdoad aquosaq ¥’ L1S dls

seap| pue abpajmouy| Jo uoneuasald

L 9peJy) :spiepuels Bulualsiq pue bupjeads

Aesseosu se Buipealal
‘Buipuelsiapun pue uoiubooal

uosso

L yun 404 3py> uawubiy

AAA A A AAAAA PIOM J0BLI00-}8S JO WILUOD (sheoo
0} JX91U0D YIM UoI3ouUN[UoD VIO
ul s|Is soluoyd asn
‘Aiesse0sU Se Buipessal ‘BuipuBISISPUN PUE UOIIUBOISI PIOM J081I09-48S JO UWLIJUOD O} IX8JU0D 8S( | ob"L'4H ALS
¢S | 1€ 0€ 6¢C 8¢ | LCc 9¢ G¢ Ve €¢ ¢¢ Lc 0c 61 8L LL 9L|SE VL EL CLILLES V| € C |}

Vi

Unit 1 | Alignment Chart

© 2013 Core Knowledge Foundation



‘018 ‘Asuoy Joy esuny
‘aWos 1o} wns ‘Jeoq 10} 8)0q

olIM ““Bro ‘obpajmou| apood (s)ieop

\» \» \¢ \, \» \, \» \» \¢ \z uauINd yum Ajoauod pejjeds aq vDID
JoUURD 1By} Splom Joj sBuljjeds
a|qisneld Ajjesiwsuoyd a1

"SUOJUBAUOD Buljjeds pue ssauaieme olwsuoyd uo Buimesp ‘Ajeonsuoyd spiom ybneun jodg ag'L'1dls
\/ SPIOAN Aol
Aouanbauy-ybiy ayum pue |jodg
papaau se pey) apo)

[enpialpul sy} Buisn ‘| apeln (s)ieon

\ \» \/ ul ybne} seouspuodsaiiod VIO
punos-ia}19] 8y} Buisn spiom
a|ge||As-auo alum pue |[odg

"spJom JejnBaiil Buninooo Ajuanbaiy Joj pue susened Buljjeds uowwod yum spiom 4oy Buijjads [euoiusAuoD asn pg’L1dls
Bunum ul ‘spuiod uoneweoxa

pue ‘syew uonsanb ‘spousd (s)ieod

\, \, \, \» \/ \z Buipnjoul ‘uoneniound YIMD
pus asn pue Ajusp|

"S90UB}USS 10} uoiieniound pus asn qz'L1dls

\¢ Bunum ur pue Ajjeso ey ‘siy; (s)ieon

‘e ‘ay} “69) siouILLIBIBP BSN L2 )\ fo)

‘(saniesisuowap ‘sojoiue “H'9) sisuILIBIBp 8SN yr'L1als
Bunm

\l UMO Ul pue Ajjeio (esneoaq ‘os (s)ieod

‘o ‘Inqg ‘pue “68) suonounfuod YIID
BuLunooo Apusnbaly asn

‘(8sneoaq ‘os ‘o nqg ‘pue “6H°8) suonounfuod BuNd20 Ajusnbaiy asn 61171 Als
Bunum umo

(s)ieon
ul pue Ajjelo sunououd ajuyspul

pue ‘enlssassod ‘leuosiad asn VIO

(Buiyifiens ‘suohue Lray) ‘weayy Aayp “Aw ‘ew ‘| “68) sunououd anuspul pue ‘eaissassod ‘leuosiad asn PL L1 ALS

ysijbug piepuels Jo SUOIIUBAUOD

(4>

(8>

0¢

6¢

8¢

yx4

9¢

ge

ve

€¢

[«4

I

8? 8l

Ll

9l

Sl

vi

gl

cl

(33

uosso

L yun 404 3py> uawubiy

Unit 1 | Alignment Chart

© 2013 Core Knowledge Foundation

\'/



'sjeob Buinoo0o Apusnbaly se alay pajeubisep ale \é

Aay1 ‘urewop ayy 1noybnouyy seAiloslqo uossa| se sjeob asay) 1eadal uey) Jayiey "ulewop SIy} Ul SUOSS9| [|e Ul passalppe aJle sjeob asay |

(esneoeq “68) sdiysuone|al
a|dwiis [eubis 01 suonounfuod
Buiunooo Ajpuenbauy Buisn
S Buipnjoul ‘syxa} 01 Buipuodsal (sheoo
pue ‘o1 peal Buleq pue Buipeal VIO

‘suolesianuo9 ybnouyy pasnboe
saselyd pue spiom asn

‘(esneoaq ‘-6-9) sdiysuoneal sjdwis [eubis 01 suonounuod

BuLunooo Apuanbaly Buisn Buipnjoul ‘s1xa1 01 Buipuodsal pue ‘01 peas Buleq pue Buipeal ‘suoiesianuod ybnoiyl pasinboe saseiyd pue spiom asn o11aits

asn pue uonisinboy Aiejngesop

(4>

L€ 0€ 6¢ 8¢ Lc|9¢ S¢ Ve €¢ ¢c kg 0c 6L 8L LL 9L GL|VEELCLLL G |V € €|}

L Jun 404 1py) yuadwubiy
uossan

IX

Unit 1 | Alignment Chart

© 2013 Core Knowledge Foundation






Introduction to Unit 1

Week One

Day 1 (Lesson 1)

Day 2 (Lesson 2)

Day 3 (Lesson 3)

Day 4 (Lesson 4)

Day 5 (Lesson 5)

Warm-Up: Blending and
Segmenting (10 min.)

Warm-Up: Code Flip
Book Review (20 min.)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Warm-Up: Flip Book
Review/Noun Review
(10 min.)

Concept Review: Writing
and Reading Review
(15 min.)

Reviewing the Spellings:

Writing the Spellings
(10 min.)

Small Group: Writing the
Spellings/Word Box
(20 min.)

Reviewing the Spellings:
Writing the Spellings

Reviewing the Spellings:
Writing the Spellings/
Word Box (15 min.)

Reviewing the Spellings:
Writing the Spellings/
Word Box (20 min.)

Small Group: Word Box
(15 min.)

Tricky Word Cards
(15 min.)

Small Group: Phrase Box
(15 min.)

Practice: Large Card
Chaining (15 min.)

Chaining: Pocket Chart
Chaining for Reading
(15 min.)

Chaining: Pocket Chart
Chaining for Reading
(15 min.)

Grammar: ldentifying
Nouns (15 min.)

Chaining: Pocket Chart
Chaining for Reading
(20 min.)

Tricky Words: Tricky
Word Cards (10 min.)

Practicing Reading:
Phrases (10 min.)

60 min. 60 min. 60 min. 60 min. 60 min.

Week Two

Day 6 (Lesson 6) Day 7 (Lesson 7) Day 8 (Lesson 8) Day 9 (Lesson 9) Day 10 (Lesson 10)
Assessment Assessment Assessment Assessment Assessment

CKLA Kindergarten CKLA Kindergarten CKLA Kindergarten CKLA Kindergarten CKLA Kindergarten

Stories (20-30 min.)

Stories (20-30 min.)

Stories (20-30 min.)

Stories (20-30 min.)

Stories (20-30 min.)

60 min.

60 min.

60 min.

60 min.

60 min.

Week Three

Day 11 (Lesson 11)

Day 12 (Lesson 12)

Day 13 (Lesson 13)

Day 14 (Lesson 14)

Day 15 (Lesson 15)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Warm-Up: Flip Book
Review (5 min.)

Warm-Up: Blending and
Segmenting (10 min.)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Practice: Writing the
Spellings and Word Box
(15 min.)

Reviewing the Spellings:

Writing the Spellings
(15 min.)

Reviewing the Spellings:
Writing the Spellings
(10 min.)

Small Group: Writing the
Spellings/Word Box (15
min.)

Reviewing the Spellings:
Writing the Spellings/
Label the Picture

(15 min.)

Practice: Sister Sounds
(15 min.)

Small Group: Label the
Picture (20 min.)

Tricky Words: Tricky
Word Cards (15 min.)

Grammar: Identifying
Nouns (10 min.)

Chaining: Pocket Chart
Chaining for Spelling
(15 min.)

Chaining: Large Card
Chaining (10 min.)

Chaining: Pocket Chart
Chaining for Spelling
(15 min.)

Small Group: Tricky
Word Practice (15 min.)

Tricky Words: Tricky
Word Cards (10 min.)

Tricky Words: Tricky
Word Cards (10 min.)

Tricky Words: Tricky
Word Cards (10 min.)

Chaining: Large Card
Chaining (15 min.)

Practicing Reading:
Phrases (15 min.)

Practicing Reading:
Phrases (10 min.)

60 min.

60 min.

60 min.

60 min.

60 min.
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Week Four

Day 16 (Lesson 16)

Day 17 (Lesson 17)

Day 18 (Lesson 18)

Day 19 (Lesson 19)

Day 20 (Lesson 20)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Tricky Word: Tricky Word
Cards (5 min.)

Warm-Up: Blending and
Segmenting/Flip Book
Review (10 min.)

Reviewing the Spellings:
Writing the Spellings/
Label the Picture

(15 min.)

Reviewing the Spellings:
Digraphs; Writing the
Spellings (20 min.)

Reviewing the Sounds:
Sister Sounds (5 min.)

Reading Time:
Demonstration Story:
“Beth” (20 min.)

Reviewing the Spellings:
Writing the Spellings/
Label the Picture

(20 min.)

Chaining: Large Card
Chaining (10 min.)

Grammar: Identify Nouns
(10 min.)

Reviewing the Spellings:
Digraphs; Writing the
Spellings (20 min.)

Reading Time: Partner
Reading: “Beth” (15 min.)

Tricky Words: Tricky
Word Cards (5 min.)

Chaining: Pocket Chart
Chaining for Reading
(15 min.)

Chaining: Pocket Chart
Chaining for Reading
(10 min.)

Chaining: Pocket Chart
Chaining for Reading
(10 min.)

Answering Story
Questions: Story
Questions Worksheet:
“Beth” (20 min.)

Reading Time:
Demonstration Story
(15 min.)

Tricky Words: Tricky
Word Cards (10 min.)

Tricky Words: Tricky
Word Cards (10 min.)

Practicing Reading:
Phrases and Sentences
(15 min.)

Reading Time: Partner
Reading: “Nat” (10 min.)

60 min.

60 min.

60 min.

60 min.

60 min.

Week Five

Day 21 (Lesson 21)

Day 22 (Lesson 22)

Day 23 (Lesson 23)

Day 24 (Lesson 24)

Day 25 (Lesson 25)

Warm-Up: Blending and
Segmenting
(5 min.)

Warm-Up: Blending and
Segmenting (5 min.)

Warm-Up: Tricky Word
Review
(5 min.)

Warm-Up: Noun Hunt
(10 min.)

Warm-Up: Flip Book
Review (5 min.)

Reviewing the Sounds:
Mirror, Mirror; Vowel
Discrimination (25 min.)

Reviewing Vowel and
Consonant Sounds:
Mirror, Mirror; Vowel
Discrimination Game
(25 min.)

Concept Review:
Consonant Sounds
(5 min.)

Reviewing the Spellings:
Double-Letter Spellings;
The Sound /k/ Spelled
‘ck’ (25 min.)

Reviewing the Sounds:
Sister Sounds /s/ and /z/
(10 min.)

Reading Time:
Demonstration Story
(15 min.)

Grammar: ldentifying
Nouns (10 min.)

Reviewing the Spellings:
Double-Letter Spellings;
The Sound /k/ Spelled
‘ck’ (30 min.)

Practice: Word Sort with
‘c’, ‘k’, and ‘ck’ (25 min.)

Reviewing the Spelling:
The Sound /z/ Spelled ‘s’
(10 min.)

Reading Time: Partner
Reading: “The Trip to the

Reading Time: Small
Group Reading: “Bud the

Reading Time: Small
Group Reading: “The

Tricky Words: Tricky
Word Cards (10 min.)

U.K.” (15 min.) Cat” (20 min.) Fish” (20 min.)
Reviewing the Spellings
for /k/: Word Sort
(25 min.)

60 min. 60 min. 60 min. 60 min. 60 min.
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Week Six

Day 26 (Lesson 26)

Day 27 (Lesson 27)

Day 28 (Lesson 28)

Day 29 (Lesson 29)

Day 30 (Lesson 30)

Warm-Up: Flip Book
Review (10 min.)

Warm-Up: Blending and
Segmenting (5 min.)

Warm-Up: Blending and
Segmenting (10 min.)

Warm-Up: Blending and
Segmenting (10 min.)

Warm-Up: Blending and
Segmenting (10 min.)

Grammar: ldentifying
Nouns (10 min.)

Tricky Words: Tricky
Word Cards (20 min.)

Reading Time: Partner
Reading: “Which is the
Best?” (15 min.)

Tricky Words: Tricky
Word Cards (5 min.)

Reviewing Letter Names:

“The Alphabet Song”
(5 min.)

Reading Time:
Demonstration Story
(15 min.)

Reviewing Punctuation
Marks: Question Mark
(5 min.)

Reviewing the Story:
Story Questions
Worksheet: “Which is the
Best?” (15 min.)

Reviewing Punctuation
Marks: Quotation Marks
(5 min.)

Dictation: Dictation with
words (15 min.)

Reading Time: Small

Practice: Tricky Word

Practice: Tricky Word

Grammar: ldentifying

Reading Time:

Group Reading: “The Cards (30 min.) Jump (20 min.) Nouns (10 min.) Demonstration Story
Flag Shop” (25 min.) (15 min.)
Practice: Dictation with Reading Time: Small
Words (15 min.) Group Reading: “On the
Bus” (15 min.)
Reading Time: Partner
Reading: “The Bus Stop”
(15 min.)
60 min. 60 min. 60 min. 60 min. 60 min.
Week Seven
Day 31 (Lesson 31) Day 32 (Lesson 32) Day 33 Day 34

Warm-Up: Blending and
Segmenting (5 min.)

Warm-Up: Blending and
Segmenting (5 min.)

Reviewing the Tricky
Words: Tricky Word
Practice (15 min.)

Reviewing the Tricky
Words: Tricky Word
Practice (20 min.)

Reading Time: Partner
Reading: “The Man in the
Black Hat” (20 min.)

Reading Time: Partner
Reading: “The Man in the
Kilt” (15 min.)

Small Group: Reviewing
the Story (20 min.)

Small Group: Reviewing
the Story (20 min.)

Pausing Point

Pausing Point

60 min.

60 min.

60 min.

60 min.

Unit 1 | Introduction
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Dear First Grade Teacher,

Welcome to the Core Knowledge Language Arts (CKLA) program! This
program has been carefully researched and crafted in order to make every
child in your classroom a reader. The Skills reading portion of the program
includes the following components:

Teacher Components
e Teacher Guide
e Consonant and Vowel Flip Books
Spelling Card Set
Media Disk
Big Book

e Assessment and Remediation Guide
e Large Letter Cards
Student Components
e Student Workbook
e Student Reader
¢ Individual Code Chart

Note: Whenever the lesson suggests that the teacher display materials
(such as modeling a worksheet), or whenever we refer to the blackboard,
please choose the most convenient and effective method of reproducing
and displaying the material for all to see. This may include making a
transparency of the material and using an overhead projector, scanning the
page and projecting it on a Smart Board, or writing the material on chart
paper or a white board.

Additional Materials

In addition to the above provided materials, you should ensure the following
classroom materials are readily available:

* Pocket chart

¢ White index cards (unruled)

¢ Yellow index cards (unruled)

e Chart paper or dedicated board space

e Thin tipped green markers for each student

¢ Handheld mirrors (one for each student) (optional)
e The CD Alphabet Jam (optional)

4  Unit1 | Introduction
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Component Descriptions

Teacher Components

Teacher Guide

Each Skills Teacher Guide includes daily lessons that provide detailed
direction for all Skills instruction. The Teacher Guide will indicate whether
instruction and/or accompanying exercises should be presented as whole
group, small group, or independent practice. Instruction and exercises should
be presented in the order listed in the At a Glance chart.

Spelling: Explicit spelling instruction will begin in Unit 3. Weekly word
lists and exercises focused on the spellings of given sounds are included,
followed by a weekly assessment. The spelling exercises provide a
systematic review of the letter-sound correspondences that students have
already learned. The weekly assessment can indicate which students may
have gaps in their code knowledge and require remedial attention.

Grammar: Specific grammar lessons and exercises address the various

parts of speech and language usage conventions, such as capitalization and
punctuation, as identified in the Common Core State Standards. Students
first learn these concepts and practice them orally; then they are reinforced
through the written word. You will also find grammar teaching opportunities in
demonstration stories. Students will also practice grammar in the daily Warm-
Ups. In Unit 1 you will introduce nouns.

Writing: Writing instruction will be addressed starting in Unit 3. Students will
receive instruction in using a four-step writing composition process: plan,
draft, edit, and publish.

At the back of this Teacher Guide, you will find a section titled, “Teacher
Resources.” In this section, we have included assorted forms and charts that
may be useful.

Consonant and Vowel Flip Books

The Consonant and Vowel Code Flip Books will be used in Unit 1 to review
sound/spelling correspondences with the entire class. They may also be used
at any time during the year with individual or groups of students in need of
targeted remediation and practice.
Note: The exercises in the Unit 1 lessons are not designed to teach sound/
spelling correspondences to students who have not mastered the code in
Kindergarten. Students who have large gaps in their code knowledge will
be identified through the placement tests presented during Lessons 6-10
of this unit so that they can be appropriately placed in the level of CKLA
materials that will meet their individual instructional needs.

Unit 1 | Introduction 5
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Media Disk

This unit includes a Media Disk that reproduces selections of the Student
Reader. This disk may be used with a computer and projection system to
display each page for group reading and discussion, if desired.

Assessment and Remediation Guide

A separate publication, the Assessment and Remediation Guide, provides
further guidance in assessing, analyzing, and remediating specific skills.
This guide can be found online at http://www.coreknowledge.org/AR-G1-U1.
The purpose of this guide is to assist you in providing targeted remedial
instruction to students who may be struggling with occasional gaps in letter-
sound knowledge, but who are not significantly below grade level. Students
who are below grade level with significant gaps in letter-sound knowledge
require intensive decoding instruction on their level, preferably by a reading
specialist, for at least 60 minutes a day, to bring them quickly up to grade
level.

Student Components

Individual Code Charts

Starting in Unit 2, students will use the Individual Code Chart to record the
vowel sound/spelling correspondences they have learned. These charts are a
good way for students to have at their hands a guide to help them remember
what they have learned. You may wish to encourage students to refer to the
Individual Code Chart when reading and writing independently.

Student Workbook

The Student Workbook pages are organized by lesson; the Teacher Guide
provides direction within each lesson as to when and how each Workbook
page should be used. Some Workbook pages are designed to be completed
as a group with teacher assistance, while other pages are intended to be
completed independently by each student. In addition to practice exercises
for reinforcement of skills, the Workbook also includes assessment pages,
homework, and Take-Home letters for family members.

Student Reader

Each unit includes a Student Reader. The stories are 100% decodable,
meaning they only use words and spellings that have been explicitly taught
and practiced. About halfway through Unit 1, students will begin to read
decodable stories in the Reader Snap Shots. The stories are told from Beth’s
point of view; Beth is a young girl who travels to the United Kingdom to visit
friends.

The first three stories are to be presented to the class as demonstration
stories, using the Big Book or Media Disk. Demonstration stories allow the
you to model fluent reading and concepts of print. They also allow you to
review grammar concepts, reinforce punctuation and Tricky Words, and
discuss important vocabulary words.

6  Unit 1 | Introduction
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We strongly recommend that when assigning selections from the Student
Reader, you ask students to engage in partner reading. Partner reading
involves two students taking turns reading both new and old stories to each
other. The National Reading Panel found that repeated oral reading boosted
reading achievement, and partner reading is an efficient way to do repeated
oral reading.

Planning and establishing a partner reading routine will help this activity run
smoothly. You should consider things such as: (1) where students will partner
read in your classroom; (2) good partner reading manners, such as taking
turns; and (3) what to do when students finish reading a story before others.

Partner reading may be conducted as an oral activity in which students take
turns reading a paragraph or a page aloud to one another. Partner reading
may be also be used as a silent reading activity in which each student is
instructed to read the page to himself and then, when his partner has also
completed reading that page, to discuss what was read and ask questions of
one another. Silent reading can also be combined with oral reading whereby
both students read a single page silently and then one rereads it aloud.

Comprehension is the goal of learning to read. We include comprehension
and discussion questions in the Teacher Guide. The questions in the
Discussion Questions boxes are labeled Literal, Inferential, or Evaluative.
Literal questions can be answered by citing a specific text reference or
illustration. Inferential questions require understanding and interpretation of
text or illustrations. Evaluative questions require students to imagine and
hypothesize an answer.

Unit Organization

Unit 1 will be a review for students who completed the Kindergarten CKLA
program. In Unit 1, students will review the sounds and spellings taught in
the CKLA Kindergarten curriculum. They will also read decodable stories from
Snap Shots.

Back-to-School Week Lessons (1-5)

The Back-to-School lessons reacquaint students with CKLA daily routines
and exercises. In addition, the Back-to-School lessons prepare students for
the placement assessments that follow this week by providing practice and
review of reading skills and code knowledge.

Assessment and Placement Lessons (6-10)

Throughout the program, you will see the symbol (M whenever an
assessment is indicated. Details regarding the assessments are described in
further detail in the Assessment and Placement sections later in the unit. It is
imperative that students be placed in groups that correspond with their
reading abilities. Students must receive instruction that is a good match
for their reading abilities and knowledge of the code.

Unit 1 | Introduction 7
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Review of Sound/Spelling Correspondences Lessons (11-32)

Unit 1 | Introduction

This review of sound/spelling correspondences allows for a rapid review,
most of which should be familiar to students. Although the pace is rapid,

it should be appropriate for students who have already learned the bulk of
these letter-sound correspondences. However, the pace will be too rapid for
students who know only a few of the letter-sound correspondences covered
in Unit 1. The Story Reading Test and the Word Reading Test will identify
students who struggle with recognizing these letter-sound correspondences.
Following administration of the assessments, the struggling students should
be placed at an earlier point of the CKLA grade level materials for Skills
instruction.

Unit 1 reviews the majority of sounds and spellings taught in the CKLA
Kindergarten curriculum. The sound/spelling correspondences are reviewed
in sets. This pace is designed for students who already know most of

these letter-sound correspondences. Again, it will be too fast for those
students who are not familiar with these letter-sound correspondences; we
recommend that these students be given additional practice reviewing the
Kindergarten (or adapted) version of it.

You will be reviewing several things at once: the sound (e.g., /b/), the letter name
(e.g., “bee”), the lowercase letter (e.g., ‘b’), and the uppercase letter (e.g.,'B’).

These lessons will be helpful for students who remember most of the letter-
sound correspondences as well as for those who may have forgotten a few of
the correspondences over the summer.

In Unit 1, you will review:

Five Short Vowel Sounds

the sound /i/ spelled ‘i’ (it)

the sound /e/ spelled ‘e’ (pet)

the sound /a/ spelled ‘a’ (hat)

the sound /u/ spelled ‘u’ (but)

the sound /o/ spelled ‘0’ (hop)

Twenty-Five Consonant Sounds

the sound /p/ spelled ‘p’ (pot) and ‘pp’ (napping)
the sound /t/ spelled ‘t’ (top) and ‘tt’ (sitting)

the sound /d/ spelled ‘d’ (dot) and ‘dd’ (add)

the sound /k/ spelled ‘c’ (cat), ‘k’ (kid), ‘cc’ (hiccup), and ‘ck’ (black)
the sound /g/ spelled ‘g’ (gift) and ‘gg’ (eg9)

© 2013 Core Knowledge Foundation



¢ the sound /n/ spelled ‘n’ (nhut) and ‘nn’ (running)

¢ the sound /h/ spelled ‘h’ (hot)

¢ the sound /s/ spelled ‘s’ (sun) and ‘ss’ (dress)

¢ the sound /f/ spelled ‘f’ (fit) and “ff’ (stuff)

e the sound /v/ spelled ‘v’ (vet)

e the sound /z/ spelled ‘z’ (zip), ‘zz’ (buzz), and ‘s’ (dogs)
e the sound /m/ spelled ‘m’ (mad) and ‘mm’ (swimming)
¢ the sound /b/ spelled ‘b’ (bat) and ‘bb’ (rubbing)

¢ the sound /I/ spelled ‘I’ (lip) and ‘II’ (bell)

e the sound /r/ spelled ‘r’ (red) and ‘rr’ (ferret)

e the sound /w/ spelled ‘w’ (wet)

e the sound /j/ spelled ‘j’ (jump)

¢ the sound /y/ spelled ‘y’ (yes)

¢ the sound combination /x/ spelled ‘X’ (tax)

e the sound /ch/ spelled ‘ch’ (chin)

¢ the sound /sh/ spelled ‘sh’ (shop)

¢ the sound /th/ spelled ‘th’ (thin)

e the sound /th/ spelled ‘th’ (them)

¢ the sound combination /qu/ spelled ‘qu’ (quit)

¢ the sound /ng/ spelled ‘ng’ (sing)

Notes on Sounds and Spellings in Unit 1

Sound Combinations /x/ and /qu/

The /x/ sound actually consists of two sounds, /k/ and /s/. It is taught as if it
were one sound because it is often written with a single letter, ‘x’. Likewise,

/qu/ consists of two sounds, /k/ and /w/. It is treated as if it were one sound

because the two letters in the digraph ‘qu’ occur as a unit. There is no need
to explain this to the class, but if a student notices that /x/ or /qu/ consist of
two sounds, you should praise the student for noticing this.

Consonant Digraphs (‘ch’ for /ch/, ‘sh’ for /sh/, ‘th’ for /th/ and /th/, ‘ng’ for /ng/)

The term digraph refers to two letters that stand for a single sound. It is not
necessary to teach this term to students. (You might prefer to use the term
letter team.) However, it is important that students understand that a letter
can stand for a single sound all by itself or it can work with a second
letter to stand for a single sound. Some students may need extra practice
with consonant digraphs.

Unit 1 | Introduction 9
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The Double-Letter Spellings for Consonant Sounds

The double-letter spellings for consonant sounds were taught in Unit 8 of
Kindergarten, and might be new to students who did not get that far. Some

of these are rare in one-syllable words, so you should use a decodable two-
syllable example (e.g., shopping for the ‘pp’ spelling). It is unlikely that these
spellings will be problematic for students when they are reading. If a student
knows that ‘f’ is sounded /f/, he or she will quickly learn that ‘ff’ is sounded /f/
as well. However, these spellings may cause some trouble when a student is
writing because the student has to choose between two possible spellings—
‘f” and “ff’. This is also true of the other spelling alternatives that are reviewed
during this unit. A student spelling /k/ has to choose between ‘c’, ‘k’, ‘cc’,
and ‘ck’. Some students will need a lot of exposure to print in order to learn
when to write sounds with their basic code spelling and when to write them
with a spelling alternative. At this point, you should praise any spelling that is
a plausible representation of the sounds in the word. Accept stuf for stuff, kab
for cab, eg for egg, etc.

The Tricky Spellings ‘th’ (pronounced /th/ or /th/) and ‘s’ (pronounced /s/ or /z/)

When a spelling can be sounded more than one way, we say that the spelling is
a “tricky spelling.” In this unit, students learn (or are reminded) that the letters
‘th’ can stand for two slightly different sounds: voiceless /th/ as in thin and
voiced /th/ as in them. (You can use the pairs teeth/teethe and ether/either to
help them hear the difference.) Students also learn that the letter ‘s’ is usually
pronounced /s/ but is sometimes pronounced /z/. This pronunciation is used in
a handful of very common words, including is, has, as, his, and was. It is also
used in many cases when an ‘s’ is added to a word to mark a plural as in dogs,
or in the present-tense form of some verbs, as in she runs.

Fortunately, neither one of these tricky spellings is likely to cause major
difficulties while reading. The tricky spelling ‘th’ does not generally cause
troubles because /th/ and /th/ sound very similar. The tricky spelling ‘s’ is also
usually not problematic. It is pronounced /z/ after voiced sounds (dogs, bins)
and /s/ after voiceless sounds (cats, ducks), but our mouths tend to choose
/s/ or /z/ automatically, without having to think about it. (Try pronouncing
dogs as /dogs/ as opposed to /dogz/; you will find that your mouth resists.)
Students may need more time to learn when to spell /z/ with an ‘s’.

An effort has been made to minimize the number of tricky spellings
students are exposed to in the early part of Grade 1. The tricky spellings are
introduced gradually as the sequence progresses.

Tricky Words

10 Unit 7 | Introduction

In CKLA, the term “Tricky Word” refers to a word that cannot be sounded
out using the letter-sound correspondences that students have been taught
so far. In other words, the word is not pronounced quite the way you would
expect based on the letters in its printed form. During this unit, students will
review the following Tricky Words: a, /, no, so, of, is, all, some, from, word,
are, were, have, one, once, to, do, two, who, the, said, says, was, when,
where, why, what, which, here, and there.
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Each of these Tricky Words has an irregular element, but most contain parts
that can be blended. When introducing these words, be sure to point out which
parts are regular and can be blended and which parts are not regular and
simply must be remembered. You might want to create a word wall with Tricky
Words, adding to your wall each time a new word is introduced. Tricky Words
printed on yellow cards remind students to use caution when reading them.

All of the Tricky Words were taught in the CKLA Kindergarten sequence. For
students who did not go through the Kindergarten CKLA sequence, these
words may be completely new. Once a Tricky Word has been introduced in a
lesson, it will be underlined in the Reader and on worksheets until it has been
seen around 20 times.

A few words should be said about “sight words.” The term sight word is often
used to describe a common word that students should practice reading and
learn to recognize rapidly. At the same time, a sight word may describe a
Tricky Word. We believe that it is necessary to distinguish between words that
are genuinely tricky (words like one, two, of, who, and could) and words that
are high-frequency but pronounced as expected (words like in, at, on, and
up). Words in this last category should not be taught as Tricky Words, since
there is actually nothing tricky about them.

At the end of each lesson, there is a note about when common sight words
become decodable. You can do traditional sight word activities with words
once they have either become decodable or been introduced as Tricky Words.

Pausing Point

A Pausing Point section is included at the end of each unit. The Pausing
Point lists additional exercises you can assign if students need more work
to achieve mastery of a particular spelling or concept. The Pausing Point
exercises are organized by objective and target specific skills. You may
choose to use the Pausing Point activities upon the completion of Unit 1.
Alternatively, sidebars throughout the Teacher Guide will notify you of Pausing
Point activities that pertain to skills being covered in the lessons. If using
Pausing Point activities before the very end of the unit, be sure to check the
word lists as they may contain words that are not yet decodable, but will

be by the end of Unit 1. You might need to use a subset of the words listed,
limiting yourself to the ones that are decodable.

Unit 1 | Introduction 11
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Back-to-School Week

After the summer break, all students need time to re-acclimate to the school
environment. The “Back-to-School” lessons are designed to provide just that
opportunity for students. They will also allow you an opportunity to begin

to get to know students as you observe how they complete these review
lessons in which no new skills are introduced.

Please take the time to teach these procedures thoroughly, making sure

that you present at least part of every exercise in each lesson. Use the time
recommendations for each exercise as a guideline. If you find that you have
exceeded the time estimated for the initial activities in a lesson, please adjust
the remaining exercises accordingly by doing fewer items per exercise.
Remember that the point of these Back-to-School lessons is to remind
students of CKLA routines. If necessary, do fewer items per exercise, but try
to do all exercises in every lesson.

As students learn the procedures, your presentation of each lesson will
become more efficient. Do not get frustrated in these first days if it takes a
little longer to do portions of the lessons. The lessons will become a routine
and you will be glad that you took the time to do it.

The following exercises are included in the Back-to-School lessons:

Code Flip Book Review

Letter-sound correspondences are presented to students in the Code Flip
Books: one for consonants and one for vowels. The Code Flip Books are used
for group instruction and classroom display.

The Flip Books are used with a set of Spelling Cards that are to be affixed

to the appropriate Flip Book pages as sounds and spellings are reviewed in
Unit 1. The Flip Books show (in gray print) the spellings for all sounds taught
in Grade 1. As you review the sounds in this unit (and introduce new sounds
in later units,) you will be asked to place the Spelling Card on the appropriate
Flip Book page.

Each Spelling Card is printed front and back. One side of the card shows the
sound:

12  Unit 1 | Back-to-School Week
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The other side of the card shows three things:

r N
a
[
hat
\_ y

The top of this side of the Spelling Card shows the spelling. The bottom
shows a sample word containing the spelling. In the middle is something
called a power bar. The power bar gives an indication of how common this
spelling is for the sound it represents. A long power bar that stretches almost
across the card means that this is the main spelling for the sound and there
are very few English words that have this sound spelled any other way. A very
short power bar means that the spelling is less common and occurs in fewer
English words.

Note: The exercises in the Back-to-School lessons are not designed to
teach sound-letter correspondences to students who have not mastered
the code in earlier grades. Students who have large gaps in their code
knowledge will be identified through the placement tests presented during
Lessons 6-10 of this unit so that they can be appropriately placed in the
level of CKLA materials that will meet their individual instructional needs.

As noted earlier, these lessons are intended to remind students to think about
letter-sound correspondences and the written English code after the summer
break. Keep the Code Flip Book and other exercises briskly paced so they do
not become tedious.

Chaining

Students have been completing chaining exercises in CKLA since the earliest
Kindergarten units. This critical activity reinforces students’ ability to manipulate
the sounds in words in which only a single phoneme/grapheme is changed,
added, or deleted at a time, such as cat > hat; cat > cab; at > hat; or cat > at.

In Kindergarten, students chained by manipulating individual letter cards

on either an individual Chaining Folder or group pocket chart. In Grade 1,
chaining activities are completed by either the teacher or student writing on a
blackboard, whiteboard, Smart Board, or chart paper.

During the Back-to-School lessons, remember to present the chaining
exercise exactly as it is written; do not make up your own chaining activities.

Unit 1 | Back-to-School Week 13
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